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The University of Colorado College of Nursing is a successful nursing institution with a 
rich history in paving the way for higher level nursing education. In the spring of 2017, I 
completed a four-month internship with the Instructional Design team of the College of 
Nursing (CON). My main project was the design, development, and installation of a 
Canvas course for New Teaching Faculty.  

Institution Overview  
The CON offers degrees at four levels of higher education: Bachelors of Science in 
Nursing (BSN), Master of Science in Nursing (MSN), Doctor of Nursing Practitioner 
(DNP), and Doctor of Philosophy in Nursing (PhD). For each level of higher education 
programs there is a team of teaching faculty that foster the next generation of nurses. 
Each faculty member has a unique expertise in nursing and teaching. The average age of 
the faculty is 55 years old and most are female. Many come from another institution 
with different technology, roles, and expectations. 

Problem Statement 
 
It is well known in the nursing community the transitions are difficult and a “tough love” 
atmosphere is an effective method in seasoning the next generation of nurses (Gilbert & 
Womack, 2012; McDonald, 2010; Sword, 2012; Weidman, 2013). This is a problem 
because it leads to many frustrations in the job transition. This is true for nurses 
transitioning from clinician to teacher, new graduates to teaching faculty, and faculty 
transferring between institutions (Gilbert & Womack, 2012; McDonald, 2010; Weidman, 
2013).  Further, there are tested orientation methods specific to the nursing field that 
are effective in alleviating some frustrations that accompany these transitions. 
Specifically, three goals are effective in orienting nurses to their new positions. The first 
goal is to provide orientation to the schools mission, vision, and philosophy.  The second 
goal is to welcome the new faculty to the new institution. The third goal is to introduce 
institution tools, skills, and resources (Shih, Lee, Liu, & Mills, 2013).  
 
Specific to the College of Nursing at the University of Colorado, the new teaching faculty 
find it difficult to find information necessary for them to function at the school. Often, 
new faculty experience a tight timeline between start of employment and starting to 
teach a course.  

Solution 
To address these transitional frustrations for new teaching faculty, I built a Canvas 
Course Role Orientation as part of a larger orientation program. The course is designed 
using the three goal framework and analysis findings from faculty and staff interviews. 
The course title is Your First Year as Teaching Faculty at the College of Nursing.  



Goals 
The goals of the course were to: 

1. Give an overview of the school for new teaching faculty 
2. Encourage new teaching faculty to engage with their role at the college 
3. Introduce new teaching faculty to their new role within the full college 

framework 
4. Develop a base knowledge of curricula essentials for new teaching faculty course 

design and program integration 
5. Train new teaching faculty on teaching best practices 
6. Provide resources and tools for new teaching faculty specific to the University of 

Colorado College of Nursing 

Formative Analysis – Faculty and Staff Interviews 
One-on-one interviews with six faculty and two staff were completed in January. The 
staff members interviewed were both members of the Human Resources team, female, 
and hired within the last year (see Appendix A for the summary of the faculty and staff 
interviews).  
 

Prevalent Interview Themes  
• Learning the Canvas Learning Management System 

• Familiarizing themselves with the technology tools they were required to use in 
their teaching.  

• Faculty governance and organizational chart 

• Orientation or onboarding process 

• Mentorship program  
 

Literature Review Summary 
The literature review resulted in a few common themes related to onboarding nursing 

faculty and the difficult transition for new teaching faculty (see Appendix B for a 

summary of the literature review). There is a clear trend that the transition for nursing 

faculty is difficult (Gilbert & Womack, 2012; McCaughey & Traynor, 2010; Weidman, 

2013). In some cases, nursing faculty report some culture shock, even if they have been 

working in the nursing field for years (Benner, 1982; Gilbert & Womack, 2012; 

McDonald, 2010). Specifically, mentor assignments are a valuable part of onboarding 

when they are formalized and are beneficial in transition from clinician to educator 

(Slimmer, 2012; Vaill & Testori, 2012). E-Learning is a good mode of delivery for 

onboarding, but the perceived ease-of-use and satisfaction with the experience can 

facilitate learning and influence learning outcomes (Vitale, 2010).  



Design Implications 
Interview findings matched the goal framework and needs analysis done by the dean of 
the school. Based on the interview findings, I identified school specific information 
related to faculty governance, organizational structure, and technology tools. These 
topics were included in addition to the information for curricula essentials, transitional 
experience information, and teaching best practices.   

Instructional Design Framework  
I chose to use ADDIE to design and develop this course. It worked well with my project 
timeline and amount of time available for the full course development. Also, since I was 
the lead designer with the majority of the design and development responsibility, it was 
an appropriate framework to guide my project with sound instructional design. 
Originally I had planned to have 3 weeks for each phase of the projects. As timelines 
usually go, I had to make slight adjustments to the timeline and development as I got 
further into the project. By completing the project with a framework with which I was 
familiar, it allowed me to try some new design techniques and focus on an unfamiliar 
target audience (highly skilled, nursing faculty).  

Course Design 
I developed the module structure based on a four to six week delivery time frame with 
about 60 minutes of course time per week. This course is designed to be either self-
paced or facilitated by the Faculty Development Director.  The modules are designed to 
immediately draw the new teaching faculty into the mindset to engage with their new 
role at the CON. Also, the six module structure allows for a design that meets the course 
goals and addresses feedback based on the interviews.  
 
With a busy and overwhelmed audience in mind, I decided to structure each page with 
only one or two lengths of screen view (or pages) of content. Each page contains a visual 
at the top to provide me a chance to integrate a topic primer for the new teaching 
faculty. This also gives me a chance to stimulate critical thinking. Where possible, I 
included links or downloadable documents to allow for concise pages. Most of these 
documents are available to the faculty on the intranet, yet in my interviews with faculty 
members they were unable to find these resources or files. Where possible, I reference 
the intranet or give guidance of where to find information.  This was a difficult task 
because I wanted this course to have a long shelf life without high-maintenance needs. 
For resources that seemed to be consistent, I provide a direct link or downloadable file.  
 
In addition, I collaborated closely with my Instructional Design supervisor, the Faculty 
Development Director, and the Human Resources Director. These three people provided 
much of the content that was school specific. In the small amount of time I spent at the 
school it was difficult for me to get a good feeling of how to explain complicated 



processes or structures. They wrote content and sent it to me for me to drop into the 
course.  
 
Of great importance to me was my experience in using Canvas from an Instructor’s point 
of view. I have been a student in Canvas for two years but never had the opportunity to 
build my own course until now. This is central to the additional experience this 
internship provided me for my degree. Building a Canvas course is a fairly simple process 
but I can see it is likely difficult to make large changes or copy edit once the course is 
built. Again, the Word document was a great tool for the development of this Canvas 
course.  
 

Purposeful Learning Activity Design 
The module activities follow the audience specific design by engaging them with their 
new role as well as their previous experiences. They are also designed to be useful to 
the facilitator of the course, which will be the Faculty Development Director. This 
director will be able to access the course, review new faculty member submissions, and 
plan further action. For instance, there is a gradual assignment integrated into this 
course that provides the Faculty Development Director with an opportunity to integrate 
the mentorship program with this orientation course.  
 

Presentation Outcomes 
I did a formal presentation to faculty and staff at the CON at the close of my internship. I 
presented the formative analysis, design decisions, a demonstration of one module in 
the course, and next steps. The presentation was delivered at the CON on a Monday 
midday to allow for as many attendees as possible.  
 
The audience was highly receptive to the course. In fact, they are currently reviewing 
the course for implementation at the CON and in other University of Colorado 
departments. I could not have had a better reaction to my presentation, my work, and 
my end product.  
 
Due to the limited amount of time for the project, I did not have time to pilot test or 
implement the course with new teaching faculty members. This was a strong suggestion 
at the close of my presentation in addition to ongoing maintenance.  
 

Planned Next Steps 
The next steps for this course include pilot testing, changes, implementation, 
maintenance, and expansion. For pilot testing, the faculty who attended the 
presentation suggested having the original interviewees test the course.  



Conclusion 
Overall, my internship experience was positive, successful, and challenging. The Canvas 
course I built titled Your First Year as Teaching Faculty at the CON, is a well designed 
course with sound instructional flow and usefulness. I expect this course will be utilized 
for new teaching faculty member and used as a framework for further course 
development for alternative audiences at the CON.  
 
I learned how to build a full course in Canvas, develop content for a highly skilled 
audience, and collaborate with decision makers at a large college. I also got experience 
working in higher education in the healthcare field. This was an exponentially valuable 
experience and I will carry my gained skills and knowledge far into my future as an 
Instructional Designer.  
 
Most importantly, I gained two influential mentors in Instructional Design with a passion 
for the field. I learned how to advocate for my role and transition from support staff to 
collaborator. It’s hard to imagine my mentor match being any better than it was. I have 
made two friends and gained two mentors in the process of this internship.  
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